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Legislation
Federal Legislation:
Response to Intervention evolves from federal changes affecting general and special education. One change involves the
re-authorization of Individuals with Disabilities Education Act (IDEA). Specifically:
•
•
•
•

Focus on outcomes achieved through education in both general and special education.
Using general education as the baseline of what is expected in special education.
An increase in the options to provide interventions within general education
To do this, IDEA (2004) allows for increasing pooling of building-based resources, including more flexibility for
highly trained special service providers such as special educators to work in general education settings. Flexible
funding patterns are also a critically important feature. Up to 15% of special education funds may be used in
general education settings in order to provide prevention and intervention services before children are ever
considered for special education.

No Child Left Behind (NCLB) provided another agent for response to intervention. Specifically, it affords:
•
•
•

A focus on outcomes instead of processes.
A strong emphasis on the acquisition of basic skills in all academic areas.
A particular focus on reading as possibly the most critical foundational skill all children need to acquire.

NCLB focuses on the needs of diverse learners and improving outcomes for all learners. Both IDEA (2004) and NCLB
emphasize using evidence based interventions and systematically measuring each child’s response to these interventions
that are carried out with high degrees of fidelity.

These same ideas were supported by findings of the President’s Commission on Excellence in Special Education. As a
result of the nine findings of the commission, three major recommendations were given:
•
•
•

Focus on results, not on the process.
Embrace a model of prevention, not a model of failure.
Consider children with disabilities as general education children first.

Changes have also occurred in the way learning disabilities are identified. IDEA (2004) states:
•

•
•

“In general. Notwithstanding section 607(b), when determining whether a child has a specific learning disability
as defined in section 602, a local educational agency shall not be required to take into consideration whether a
child has a severe discrepancy between achievement and intellectual ability in oral expression, listening
comprehension, written expression, basic reading skill, reading comprehension, mathematical calculation or
mathematical reasoning.”
“(B) Additional authority. In determining whether a child has a specific learning disability, a local educational
agency may use a process that determines if the child responds to scientific, research-based intervention as part
of the evaluation procedures described in paragraphs (2) and (3).”
“(5) Special Rule for Eligibility Determination – In making a determination of eligibility under paragraph (4)(A), a
child shall not be determined to be a child with a disability if the determinant factor for such determination is –
o (A) lack of appropriate instruction in reading, including in the essential components of reading instruction
(as defined in section 1208(3) of the ESEA of 1965);
o (B) lack of instruction in math; or
o (C) limited English proficiency.

IDEA 2004 gives local education agencies the option of using a method called the problem-solving method to identify
specific learning disabilities. This method provides for the implementation of well planned, evidence-based interventions
in the general education classroom.
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Florida Legislation:
Under Florida Rule 6A-6.0331, “It is the local school district’s responsibility to develop and implement a multi-tiered
system of support which integrates a continuum of academic and behavioral interventions for students who need
additional support to succeed in the general education environment.”
Specifically:
6A-6.0331 General Education Intervention Procedures, Identification, Evaluation, Reevaluation and the Initial
Provision of Exceptional Education Services.
(1)(e) Evidence-based interventions addressing the identified areas of concern must be implemented in the general
education environment. The interventions selected for implementation should be developed by a team through a databased problem solving process that uses student performance data to identify and analyze the area(s) of concern, select
and implement interventions, and monitor the effectiveness of the interventions.
6A-6.03018 Exceptional Education Eligibility for Students with Specific Learning Disabilities.
(5)(f) Documentation based on data derived from a process that assesses the student’s response to well-delivered
scientific, research-based instruction and interventions including:
1. Documentation of the specific instructional interventions used, the support provided to the individual(s)
implementing interventions, adherence to the critical elements of the intervention design and delivery methods, the
duration and frequency of intervention implementation (e.g. number of weeks, minutes per week, sessions per week), and
the student-centered data collected; and
2. Documentation that the student’s parent(s) or guardian(s) were notified about the state’s policies regarding the
amount and nature of student performance data that would be collected and the general education services that would be
provided; interventions for increasing the student’s rate of progress; and the parental or guardian right to request an
evaluation.
6A-6.030121 Exceptional Student Education Eligibility for Students with Language Impairments.
(8)(f) Documentation based on data derived from a process that assesses the student’s response to well-delivered
scientific, research-based instruction and interventions including:
1. Documentation of the specific instructional interventions used, the intervention support provided to the individuals
implementing the interventions, adherence to the critical elements of the intervention design and delivery methods, the
duration of intervention implementation (e.g., number of weeks, minutes per week, sessions per week), and the studentcentered data collected; and
2. Documentation that the student’s parent(s) or guardian(s) were notified about the state’s policies regarding the
amount and nature of student performance and/or functioning data that would be collected and the educational resources
and services that would be provided; interventions for increasing the student’s rate of progress; and the parental or
guardian right to request an evaluation.
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Problem-Solving Process
Problem-Solving: A process that uses the skills of professionals from different disciplines to develop and evaluate
intervention plans that significantly improve the performance of students.
What it is:
•
•
•
•
•

A process designed to maximize student performance.
A method focused on outcomes.
A method to ensure accountability and intervention evaluation.
It is all about student progress, regardless of where and who that student is.
It can be applied to the student (academic, behavior), classroom (discipline, returning homework), building
(bullying, attendance) and district levels (over-/under-representation).

Problem Identification
During the first step, Problem Identification, the problem is stated in objective, measurable terms as the difference
between what is expected and what is observed. In this way, a problem can be defined by the following equation:
Problem = Expectation - Observation or P = E - 0
For instance, you may be working with a third grader whose oral reading fluency rate in the middle of the year is 41 words
correct per minute (wcm). The expectation at that time is 67 wcm, thus the problem = expectation - observation or the
problem is 26 wcm.
Expectations can be found in a variety of sources including local norms, normative standards, criterion standards, peer
performance, instructional placement standards, developmental standards, teacher expectations, school/policy standards,
or district criteria on district level assessments to name a few. The important thing to note is that a problem cannot be
defined without a declared and accepted expectation.
Equally as important, it must be understood whether the identified problem exists for only one student, a small group of
students, or a large group of students. Different interventions will be necessary to address these different situations. A
large group problem cannot be solved one child at a time. When large group problems are noted, problem solving is
conducted on a large scale and changes in overall curriculum and instruction are often appropriate interventions. Small
group problems result in designing instruction that is matched to student need delivered in small group settings. If the
problem is present only for one or a very few students, individual student problem solving occurs.

6

In the immediate example below, the individual student is performing well below his peers and benchmark. Interventions
will be directed at the individual student.
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However, the following example represents a large group problem. Changes should be made to the core
curriculum/instruction as both the individual student and the peers are performing far below benchmark.
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ASSESSMENT
The definition of the problem must focus on teachable skills that are alterable and educationally meaningful that can be
changed through the process of instruction.
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Problem Analysis
Once a problem has been clearly defined by the problem solving team, the problem must be analyzed with the goal of
answering the question, “Why is this problem occurring?” During this step, the relevant information known about the
problem is considered, potential hypotheses about the possible causes of the problem are generated, and information is
gathered to confirm or disconfirm the hypotheses. The gathering of this information is the assessment process in a
problem solving model. When a hypothesis about an underlying cause is confirmed, the intervention is then linked to the
proposed reason that the problem is occurring. The process of problem analysis leads us to the most likely reason(s) that
the difference between expectation and observation exists and subsequently to an intervention with a high likelihood of
success.
The domains assessed for information to analyze the problem are instruction, curriculum, environment, and learner. Some
of the questions asked are – “Has the child received instruction in the target skill?”, “Does the curriculum contain the
target skill?”, and “Does the environment support the acquisition and display of the skill?” The following table illustrates
different areas where one can begin to explore possible causes for problems.
HYPOTHESIS
DOMAINS

EXAMPLES

I
Instruction

Frequency of interaction, Reinforcement, Presentation Style

C
Curriculum

Difficulty, Presentation, Length, Format, Relevance

E
Environment
L
Learner

Peers (expectations, reinforcement, values, support), Classroom (rules,
distractions, seating, schedule, physical plant), Home/Family Support
Skills, Motivation, Health

The methodologies used to assess the above domains are reviewing, interviewing, observing, and testing.
ASSESSMENT
PROCEDURES
R
Review

EXAMPLES

Review existing records.

I
Interview

Interview the student, parents and/or teacher.

O
Observe

Observe in the classroom or other appropriate setting.

T
Test

Test the learner on a particular skill or concept.
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Most often, this is not a linear process. Frequently, the consideration of known information, possible causes, and
necessary unknown information happens quickly, nearly simultaneously. Thus, these steps do not always occur in the
same order. Hypothesis generation involves the balancing of known information, possible causes, and gathering of
unknown information in a repetitious process that continues until a hypothesis with a high likelihood of correctness is
derived.
Remember, hypotheses should be specific, observable, measurable and should focus on alterable variables.
The following is an example hypothesis and corresponding prediction statement:
Brandon is unable to complete arithmetic seatwork on time because he has not acquired math facts at the automatic level.
If we provide Brandon with strategies to increase fact fluency, then he will complete his work on time.
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Intervention Design
Once a problem has been defined and analyzed, the goal is to take the information gathered through problem analysis
and utilize it to develop an instructional plan that matches the identified student need. This is accomplished through
intervention design. Identified missing skills are targeted for explicit instruction within a supported learning environment.
An intervention should be purposeful, planned and grounded in data. It is about making decisions about alterable
variables within instruction, curriculum and the environment. Problem Solving teams focus on those modifications in
these areas that will directly impact, or alter the targeted behavior. Instructional strategies that are based on the nature of
the defined problem and yield the most likelihood for success are selected.
In the above example concerning Brandon’s lack of math fact fluency, possible interventions could include providing
Brandon with strategies to increase fact fluency such as additional time for learning fact fluency and software programs to
increase fact fluency.
Interventions should be evidence-based, delivered with integrity, scaled for intensity, implemented for sufficient time,
evaluated frequently and integrated across tiers. A good intervention plan: explicitly defines the skills to be taught;
focuses on measurable objectives; clearly defines who will complete various tasks, when and how; describes a plan for
measuring and monitoring the effectiveness of instructional efforts; and reflects the resources available. A good
intervention plan is very SPECIFIC and identifies: (1) WHO is responsible?, (2) WHAT will be done?, (3) WHEN will it
occur?, (4) WHERE will it occur? and (5) HOW will it be progress monitored?
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Response to Intervention
Progress monitoring is a methodology for measuring the effectiveness of an intervention. In order to design an
intervention, the problem must have been analyzed adequately. In order for problem analysis to have occurred, the
problem must have been accurately defined. So, intervention progress monitoring should not occur unless the first three
steps of problem solving have been conducted.
In order to answer the question “Is it working?”, information on student performance over time must be gathered. Since we
need to make decisions quickly if our interventions are not delivering the desired results, it’s necessary that we gather this
information frequently. Thus, key features of the instrumentation used to collect these data are that they can be
administered frequently and are sensitive to small changes in behavior.
Also important, this information must be plotted on a graph so that trends in student performance can be visualized, per
Florida Rule 6A-6.0331. That is, we must be able to see where we’re headed in order to evaluate the effectiveness of
instructional efforts. Data are used to make important decisions about whether to continue the intervention, modify it, or
change it completely.

A “good” or positive response:
• Gap is closing.
• Can extrapolate a point at which the target student will “come in range” of the target.
• Level of “risk” lowers over time.
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A “questionable” response:
• Rate at which gap is widening slows considerably, but gap is still widening.
• Gap stops widening, but closure does not occur.
• Level of “risk” remains the same over time.
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A “poor” response:
• Gap continues to widen with no change in rate.
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If an intervention is not producing the desired results, a first step is to evaluate whether the intervention plan is being
implemented as designed. If not, make adjustments to ensure that it is. If the treatment integrity has been verified, all the
previous problem solving steps should be reviewed. A mistake may have been made in problem identification, problem
analysis, or intervention design.
If an intervention is not producing the desired results, it does not necessarily mean that it is the wrong intervention. It may
be the right intervention, but the intensity needs to be increased. Three basic ways to increase the intensity of an
intervention are: 1) reduce the size of the group; 2) increase the amount of time that the intervention is delivered; and 3)
narrow the focus of the lesson. These strategies for intensification may be used individually or in combination.

It is important to note that the problem solving process is applied to all tiers of the response to intervention model as shown below.
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Response to Intervention (RtI) Model
What is RtI? RtI is the practice of (1) providing tiers of increasingly intensive, high-quality instruction/intervention
matched to student needs and (2) measuring and continually monitoring students’ progress over time and (3) using the
resulting data to make important educational decisions to guide instruction.
Important aspects of RtI include:
•
•
•
•
•
•
•
•
•
•
•
•

Comprised of a multi-tiered system.
Provides early intervention.
Uses research-based, scientifically-validated instruction/interventions.
Teaches all children.
Uses a problem solving approach.
Provides instruction/intervention.
Incorporates increasing levels of intensity.
Encourages data-based decisions.
Incorporates progress monitoring.
Matches interventions to needs.
Whole school works together.
Prevents academic and behavioral problems.

RtI is:
•
•
•

An overall integrated system of service delivery.
Effective for students who are at-risk for school failure as well as students in other disability categories.
An excellent opportunity to more effectively align with IDEA and NCLB principles and practices.

RtI is NOT:
•
•
•
•
•

Just an eligibility system – a way of reducing the numbers of students placed into special education.
Limited to students with learning disabilities.
Just a special education approach.
A packaged program.
A place in the building.

Three-Tier Model
Behavioral Systems

Academic Systems
Intensive, Individual Interventions
•Individual Students
•Assessment-based
•High Intensity

1-5%

1-5%

5-10%

5-10%

Intensive, Individual Interventions
•Individual Students
•Assessment-based
•Intense, durable procedures

Supplemental Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

Supplemental Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

80-90%

80-90%
Core/Universal
Interventions
•All settings, all students
•Preventive, proactive

Universal/Core
Interventions
•All students
•Preventive, proactive

Each tier is composed of appropriate instruction/interventions and assessments.
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It should ALWAYS be DATA DRIVEN!!

Instruction

Interventions

Interventions

Core Curriculum
All Students

Supplemental
Strategic

Intensive
Specific

Assessments
Universal
Screenings
3-4 times a year

TIER 3

Assessments
Focused
2-4 times a month

DATA

TIER 2

DATA

TIER 1

Assessments
Targeted
Weekly or more
often

The following is an example of how the 3-tier system might look for reading instruction.

Time
Curricular Focus

TIER 1

TIER 2

TIER 3

90 minutes

120 minutes

180 minutes

All 5 areas: phonemic
awareness, phonics,
fluency,
comprehension,
vocabulary

Less than 5

2 or less

Core

Core
+ Supplemental

Core
+ Supplemental
+ Intensive

3 or 4 times a year

Bi-monthly or more
frequently

Weekly to daily

Curricular Breadth

Frequency of
Progress Monitoring
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Interventions and Assessments
What is an intervention?
An intervention is a specific academic/behavioral strategy designed to provide at-risk students with the necessary skills
and academic/behavioral supports so they may achieve grade-level expectations.
A valid intervention generally includes the following components:
1.
2.
3.
4.

A statement of the problem which has been identified through the problem-solving process.
Baseline data – the level of skill in the identified problem area that the student has prior to intervention.
A research-based intervention targeted to the student’s identified problem.
An intervention plan having the following elements:
• A goal statement that indicates the specific targeted outcome for student improvement.
• A detailed summary of the steps involved in the intervention and the resources required to implement the plan.
• The date the plan is initiated and the length of time the intervention is implemented.
• A statement indicating how student progress will be regularly monitored and data will be collected (graphic
depiction is preferable).
• The name(s) and position(s) of the person(s) initiating the intervention and collecting the progress monitoring data
for decision-making.

5. Regular examination of the progress monitoring data in order to ensure that the student is progressing at an
acceptable rate.
An intervention is NOT:
• Simply completing a form; it is what you do with the child.
• An assessment, such as a functional behavior assessment, classroom observation or psychoeducational
evaluation.
• A change of seating or preferential seating.
• Parent contact.
• Small group or any other instruction, including going over the same material again, if not specific to the student’s
identified problem and does not include frequent and ongoing progress monitoring.
• Homework or peer buddies.
• Retention.
• In or out of school suspension.
• Extended time or shortened assignment without supplemental exposure to identified needs.
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What are assessments?
Assessments are given to determine current functioning, but may be administered for different reasons during the RtI
process. Different types of assessments include those for screening, diagnostic information and progress monitoring.

•

•
•

Screening assessments are typically administered during the Tier 1 phase. These assessments are given three
to four times a year to all students and are usually performed through brief assessments such as curriculumbased measures that include FAIR. These measures can provide an early indication of which students are
entering the year at-risk. It may also be used to identify students who have exceeded expectations and would
benefit from greater challenges.
Diagnostic assessments are administered to individual students and are incorporated to aid in the determination
of specific skill deficits. They are important in choosing interventions needed to aid with academic or behavior
needs.
Progress monitoring is a scientifically based practice of assessing students’ performance on a regular basis. It
serves three purposes: (1) to determine whether the student is profiting from the program, (2) to build more
effective programs for those who are not benefiting and (3) to estimate the rate of improvement. Progress
monitoring measures should be sensitive to small increments of growth over time and administered efficiently
over short periods. They should be administered repeatedly (using multiple forms) and result in data that can be
summarized in teacher-friendly data displays or graphs.

17

TIER 1
Tier 1 interventions consist of the core curriculum and school-wide programs. It is presented to the whole class and/or
school and includes high quality, evidence-based instruction delivered by a qualified teacher. Consequently, tier 1 is
sometimes considered instruction rather than intervention as it is received by all students. Tier 1 instruction/intervention
takes place in the general education classroom by the general education teacher. It should be effective for approximately
80% - 90% of the student population. If it is not, school and/or class modifications should be addressed. Tier 1
interventions can include the principles of differentiated instruction and universal design. Differentiated instruction is an
instructional concept that maximizes learning for all students because students vary in their academic abilities, learning
styles, personalities, interests, background knowledge and experiences, and levels of motivation for learning. A teacher
using differentiated instruction uses the best teaching practices and strategies to create different pathways that respond to
the needs of various learners. The concept behind universal design is that even though something may be intended for a
particular target, it has universal applications. Providing pictures for a student who is deaf may benefit other students as
well.
INTERVENTION EXAMPLES

•
•
•
•
•
•
•

Core instruction.
Small, flexible reading groups – use data to form groups based on deficit skills.
Targeted and deliberate independent reading practice that utilizes relevant practice, extension and production
opportunities.
Differentiated instruction.
School-wide discipline.
Classroom rules.
Accommodations.

ASSESSMENT EXAMPLES:

•
•
•
•
•
•
•

FAIR.
Core reading program unit tests.
FCAT.
Stanford Achievement.
Discipline data.
School climate surveys.
Kindergarten Readiness Inventory.

18

TIER 2
Tier 2 interventions are supplemental and strategic. They are administered to students who do not progress at the Tier 1
level and should include no more than approximately 10% - 20% of the student body. Tier 2 interventions supplement the
core curriculum. They do NOT replace the core curriculum. The core curriculum is continued and additional interventions
are implemented that address specific deficits. These interventions generally involve small group instruction and
significantly more time practicing the skill, such as an extra 30 minutes a day learning the targeted skills. Progress
monitoring occurs more frequently than in Tier 1 interventions. Twice a month is frequently suggested. The interventions
may be administered in the general education classroom by the general education teacher or in another appropriate
setting by a qualified person.
INTERVENTION EXAMPLES

•
•
•
•

Targeted small group interventions with focus on a particular skill.
Small group training for social skills, problem-solving, conflict resolution, anger management, violence prevention
and bullying.
Computer program to build skill deficits.
Supplemental material to core curriculum.

ASSESSMENT EXAMPLES

•
•
•
•
•
•

FAIR Broad Diagnostic Inventory.
FAIR Targeted Diagnostic Inventory.
Ongoing progress monitoring.
Behavioral observations.
Diagnostic Assessment of Reading.
Curriculum based assessments.
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TIER 3
Tier 3 interventions are much more intensive and individualized. They are targeted to specific individual student needs
and generally serve fewer than 5% of the student population. Tier 3 interventions are usually delivered to individuals or
very small groups. Targeted/diagnostic assessments may be given to identify specific skill deficits. Additional time is
given for instruction and practice of these deficits. Progress monitoring occurs weekly at a minimum. The interventions
typically take place outside the general education classroom with additional personnel such as another classroom
teacher, reading teacher or other appropriate person.
INTERVENTION EXAMPLES

•
•
•
•
•
•
•

Functional Behavior Assessment
Positive Behavior Intervention Plan
Individual instruction.
Additional programs.
Computer program to build skill deficits.
Supplemental material to core curriculum.
One-on-one or very small group instruction.

ASSESSMENT EXAMPLES

•
•
•
•

FAIR Targeted Diagnostic Inventory.
Ongoing progress monitoring.
Diagnostic Assessment of Reading.
Curriculum based assessments.
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THE 3 TIERS MAY BE SUMMARIZED AS BELOW:
TIER 1: Core Class Instruction
Focus

All students.

Instruction/Program

Core program that is evidencebased providing differentiated,
comprehensive instruction on
students’ instructional level.

Grouping

Flexible grouping to differentiate
instruction and meet student needs.

Time

90 minutes per day.

Assessment

Interventionist

Universal screening/benchmark
assessment approximately three
times a year.
General education teacher.

Setting

General education classroom.

TIER 2: Supplemental
Instruction
Students identified as at-risk
and who have not
responded to Tier 1 efforts.
Evidence-based,
comprehensive instruction
on students’ instructional
level that targets assessed
needs.
Homogeneous small
groups, recommended no
more than 1:5 ratios.
20-30 minutes per day in
small group in addition to
time in core program.
Progress monitoring at least
twice a month.

TIER 3: Intensive
Interventions
Students with significant
difficulties who have not
responded to Tier 2 efforts.
Sustained, intensive,
scientifically-based
instruction targeting
diagnosed needs.

General education teacher
or appropriate personnel.

General education teacher
or personnel trained to
provide instruction/
intervention.
Appropriate setting as
determined by school.

Appropriate setting – may
be within or outside of
general education
classroom.
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Homogeneous small
groups, recommended no
more than 1:3 ratio.
45-60 minutes per day in
addition to time in core
program.
Progress monitoring at least
weekly.

ASSESSMENT/INTERVENTION LIBRARY
As part of the standard protocol method for Response to Intervention, schools should build an assessment/intervention
library using the form on the following page. Assessments and interventions will vary depending on targeted deficit,
school resources and grade level. School grade level teams, curriculum coordinators and reading coaches should build
the assessment/intervention library by determining the specific screening assessments, diagnostic assessments, progress
monitoring assessments and academic/behavioral interventions available at their individual school. The district/school
reading plan serves as one resource for reading interventions and assessments.
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Assessment/Intervention Library
School: _____________________________

Deficit: _____________________________
____________________________________

Grade Level: ________________________

_________________________________

Screeners/Diagnostic Assessments:
________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

Interventions:
________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________

Progress Monitoring Assessments:
________________________________________

_______________________________________

________________________________________

_______________________________________

________________________________________

_______________________________________
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GRAPHS
Graphs are required to illustrate progress monitoring. Florida Administrative Code Rule 6A-6.0331 (General Education
Intervention Procedures, Identification, Evaluation, Reevaluation and the Initial Provision of Exceptional Education
Services) states “Pre-intervention and ongoing progress monitoring measures of academic and/or behavioral areas of
concern must be collected and communicated to the parents in an understandable format.”
Florida Administrative Code Rule 6A-6.03018 (Exceptional Education Eligibility for Students with Specific Learning
Disabilities) states that data-based documentation must be provided to parents “of repeated measures of achievement at
reasonable intervals, graphically reflecting the student’s response to intervention during instruction.”
Graphic representations are an effective means of presenting data to parents and others. A specific method of graphing
is not dictated, but the method should be “functional” for all users. Graphs should include individual student response
data, aim lines and trend lines. The graphs should allow for group comparisons. Graphic representations of the student’s
level of performance and rate of progress are to be made available to parents each time the team uses the data to make
decisions.
The following is an example of reading fluency progress using the My Sidewalks program as an intervention for fourteen
weeks. The graph illustrates the student’s progress, expected benchmarks and projected aim line. This graph was
prepared using the Excel program. Graphs may be produced by hand or using additional programs such as ChartDog.

Reading Fluency Using My Sidewalks
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Benchmark

Aimline

Nov 7

RtI Team/Responsibilities
The School Response to Intervention team consists of both core members and temporary members. Core members
should remain as consistent members of the team and participate in all RtI meetings. Temporary members attend RtI
meetings on an as-needed basis depending upon the specific child involved.
Core Members include:
• Principal or Assistant Principal
o Facilitate implementation of RtI in the school.
o Provide and/or coordinate continuous professional development.
o Attend RtI meetings to be active in the RtI change process.
o Monitor fidelity of interventions in school.
o Assign paraprofessionals to support implementation of RtI in the classrooms to the extent possible.
o Provide for class coverage as needed during RtI meetings.
• School Counselor
o Serve as chairperson for the RtI team.
o Oversee scheduling of RtI meetings.
o Store RtI folders and data as the process progresses.
o Maintain documentation log of students involved in RtI process.
o Obtain parent permission for screenings.
o Contact parents with dates/times of RtI meetings.
o Conduct social/developmental history interviews.
o Aid with development of intervention plan.
o Assist with RtI training.
• General Education Teacher
o Aid with development of intervention plan.
o Provide support to classroom teacher.
• ESE Teacher
o Aid with development of intervention plan.
o Provide support to classroom teacher.
Rotating members include:
• Classroom Teacher
o Administer core curriculum with adjustments for students not making sufficient progress.
o Analyze data from screeners (FAIR, FCAT, SAT-10, etc.)
o Complete Tier 1 Screeners/Observations and Student Record Review for students referred to RtI team.
o Collect baseline data during Tier 1.
o Contact parents during Tier 1.
o Notify guidance counselor of need for screenings on referred students.
o Complete Intervention Referral and Request for RtI meeting.
o Complete Initial Functional Behavior Assessment as needed.
o Collect progress monitoring data.
o Aid with development of intervention plan.
• Curriculum Specialist
o Provide knowledge of classes/programs at school site.
o Assist with scheduling.
o Help identify strategies, materials and resources for interventions.
o Aid with development of intervention plan.
• Reading Coach
o Assist with development of reading interventions and intervention plan.
o Help identify strategies, materials and resources for interventions.
o Provide assistance with reading assessments.
o Provide RtI training.
• Speech/Language Pathologist
o Administer screenings as needed.
o Assist with the development of interventions from their area of expertise.
• School Psychologist
o Contribute knowledge of RtI process, evaluation of outcomes, data collection and data analysis.
o Help identify strategies, materials and resources for interventions.
o Aid with the review of progress monitoring data.
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•
•

o Incorporate RtI data when guiding a possible ESE referral.
o Assist with RtI training.
School Nurse/Social Worker/ELL specialist
o Serve as resource person when needed for specifically related referrals.
Parent
o Provide valuable input with regard to child.
o Support RtI interventions.

The following roles/duties are recommended for an RtI team. Each school team may select members to serve in each
role capacity.
•

•

•

•

Chairperson
o Coordinates completion of RtI documentation.
o Houses RtI documentation as completed.
o Notifies RtI team members of dates, times and locations of meetings.
o Outlines meeting agendas.
o Coordinates class coverage when needed.
o Coordinates completion of ESE paperwork IF required.
Facilitator
o Establishes and maintains a supportive atmosphere.
o Keeps the meeting goal-oriented by following agenda.
o Pays special attention to group problem-solving process.
o Attempts to elicit appropriate level of agreement during the process.
o Helps resolve conflicts in the group.
Recorder
o Keeps accurate and concise record of RtI meetings by completing the Response to Intervention Plan
Progress Report.
o Seeks clarification of key information.
o Assures all relevant information is obtained and recorded.
Time Keeper
o Monitors how far the team has progressed following the guidelines of the RtI meeting format.
o Prompts team to remain focused on the issue at hand.
o Helps team reach closure when time is diminishing.
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RtI Meeting Format
Initial Meeting Agenda
1 – Introductions (~2 minutes)
a. Team members introduce themselves.
b. Facilitator reviews meeting agenda.
2 – Review student strengths and talents (~3 minutes)
a. Team discusses student’s strengths, talents and positive qualities.
b. Team identifies rewards or incentives that motivate the student.
3 – Assess referral concern(s) (~3-5 minutes)
a. Chairperson, facilitator, referring teacher or parent (if referral source) summarizes referral concerns.
b. Other team members share additional concerns.
c. Team members review relevant background information taken in part from the Tier 1 Student Record Review.
4 – Review baseline and intervention data (~3-5 minutes)
a. Classroom teacher presents baseline data collected prior to meeting.
b. Classroom teacher summarizes accommodations/interventions implemented during Tier 1 prior to meeting.
5 – Determine deficits and set goals (~5 minutes)
a. Team determines specific skill deficits.
b. Team members devise realistic, observable and measurable goals for improvement.
6 – Design an intervention plan (~5-10 minutes)
a. Team members develop at least one intervention that addresses skill deficit.
b. Team members determine who, where and how frequently the intervention will be implemented.
c. Team members determine appropriate method and schedule of progress monitoring.
7 – Review intervention plan (~2 minutes)
a. Recorder reviews main points of intervention plan.
b. Facilitator elicits any final concerns or questions regarding the plan.
c. Chairperson schedules follow-up meeting with team members.

Follow-up Meeting Agenda
1 – Introductions (~2 minutes)
a. Team members re-introduce themselves.
b. Facilitator reviews meeting agenda.
2 – Review referral concerns (~3 minutes)
a. Recorder briefly reviews initial meeting documentation.
b. Facilitator elicits any updated information since the initial meeting occurred.
3 – Description of implementation of intervention plan (~5-10 minutes)
a. Classroom teacher discusses implementation issues and progress monitoring data.
b. Team members ask any questions necessary to clarify information.
4 – Evaluation of plan effectiveness (~5 minutes)
a. Team members evaluate student progress by analyzing data obtained from progress monitoring.
b. Team members determine if student met goals.
5 – Decision point (~10 minutes)
a. Team members make decision whether to discontinue interventions, modify/continue interventions or make
ESE referral.
b. If interventions are modified or continued, a new intervention plan is drafted, reviewed and implemented.
c. If ESE referral is recommended, parents sign consent.
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Professional Development
The district shall appoint a district level Response to Intervention team. Team members may include representation from
curriculum, Title 1, and special education. Additional team members may include representatives of school and county
level support such as school psychologist, speech/language pathologists and guidance counselors. The district team
shall attend district meetings on RtI training as provided.
Professional development in the area of RtI shall be provided during pre-school to address general information. Specific
training will be provided at each school by various persons trained as part of the Training of Trainers workshop. Individual
schools will determine the method and scheduling of training.
On-going professional development will be provided through the district office.
The Florida RtI Introductory Training Online Course is a comprehensive online introduction to RtI. Incentives, such as a
stipend and professional development hours, will be provided.
The Beliefs Survey assesses beliefs of educators important for establishing consensus regarding implementation of a
PS/RtI model. The Perception of Practices Survey assesses educators’ perceptions regarding the degree to which
practices associated with a PS/RtI model are being implemented. The Perceptions of RtI Skills Survey assesses
educators’ perceptions regarding their ability to incorporate needed skills. Results of these surveys will help guide ongoing professional development.
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Parent Involvement
Both NCLB and IDEA require parental involvement. Florida Rule 6A-6.0331 states:
“Opportunities for parents to be involved in the process to address the student’s areas of concern must be made
available. In addition, there must be discussion with the parent of the student’s responses to interventions, supporting
data and potential adjustments to the interventions and of anticipated future action to address the student’s learning
and/or behavioral areas of concern. Documentation of parental involvement and communication must be maintained.”
Parental/family involvement is critical to student progress and should be facilitated throughout the RtI process
regardless of whether the parent or teacher initiated the concern. Parents can provide critical perspectives that may
increase the efficacy of RtI interventions. Communication with the parent should take place at regular intervals or
when instructional decisions are made based upon progress monitoring. Parents should always be invited to attend
meetings. The RtI process does not supersede a parent’s request for a comprehensive individual evaluation, but
parents are encouraged to work with the school to implement interventions prior to referral.
The following table describes parent involvement throughout the RtI process in Holmes County.

TIERS

How parents should be involved.
At start of school year, a pamphlet is sent home describing the RtI process.

Tier 1

The general education teacher verbally contacts parents concerning assessment history and baseline data
of classroom performance during the first nine-weeks of school.

Tier 2

Parents provide consent for screening. Parents are formally invited to attend the initial meeting of Tier 2
interventions. At the meeting, parents are encouraged to supply information about their child to aid in the
determination of appropriate interventions.

Tiers 2/3

Parents are formally invited to attend the follow-up meeting of Tier 2 interventions. Progress monitoring
data is presented and efficacy of Tier 2 interventions is determined. This meeting may become the initial
meeting for Tier 3 interventions if the decision is made to provide more intensive interventions.

Tier 3

Parents are formally invited to attend the follow-up meeting of Tier 3 interventions. All previous
documentation/interventions are reviewed. A decision is made to discontinue/continue/modify interventions
or refer for ESE evaluation. If ESE referral is recommended, parents sign consent and provide information
for social/developmental history.
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Funding
Potential funding sources for the implementation of Response to Intervention include the following:
•
•
•

Title I, Title II and Title III – Professional development, interventions, resources and materials can be paid
from various title funds.
Individuals with Disabilities Education Act – IDEA, Part B funds may be used for professional development.
Additionally, up to 15% of special education funds may be applied to develop and implement interventions for
general education students who need additional academic and/or behavioral support.
Annual School Improvement Allocations to School Advisory Councils – If RtI is included in a goal, objective or
strategy of the School Improvement Plan, these funds may be used to fund the school’s Response to
Intervention.
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RtI Glossary
Adequate Yearly Progress (AYP) - A measurement defined by the federal No Child Left Behind Act that allows the U.S.
Department of Education to determine how every public school and school district in the country is performing
academically according to results on standardized tests.
Baseline – Data collected prior to the initiation of an intervention that is utilized for comparison with data collected during
and/or after an intervention has been implemented.
Behavior Intervention Plan (BIP) – A behavior intervention plan is based on a Functional Behavior Assessment (FBA). It
is developed from input of the teacher, parent and/or child and frequently includes student observations. The plan
includes positive behavior supports (PBS), identified skills for school success, and specific strategies for behavioral
instruction.
Benchmark - A standard that has been correlated to successful outcomes (e.g., 40 words read correctly per minute at
the end of first grade is a performance that is correlated with later reading success; hence, it is often used as a
benchmark to identify struggling readers).
Core Curriculum – Curriculum delivered to all students. It should be effective for approximately 80% of all students.
Curriculum Based Assessment (CBA) - Measurement that uses direct observation and recording of a student's
performance in the local curriculum as a basis for gathering information to make instructional decisions
Curriculum-Based Measurement (CBM) - Refers to the process of brief, timed measurement of child performance using
materials that either come from, or are similar to, materials used during the child’s regular instruction. CBM is used to
assess a student’s level of performance as well as his/her progress toward a specific goal. CBM is standardized, may be
criterion- and norm-referenced and is frequently used within most Response to Intervention (RtI) models to provide the
data upon which decisions are made concerning the need for intervention, referral for evaluation and eligibility.
Data Point – A score on a progress monitoring assessment. Multiple data points are needed to determine whether or not
a student is responding positively to an intervention.
Data-Driven Decision Making – The process of planning for student success (both academic and behavioral) through
the use of ongoing progress monitoring and analysis of data
Diagnostic Assessment – Assessments that help teachers plan instruction by providing specific or in-depth information
about targeted skills or instructional needs of students.
Direct Instruction - An instructional method grounded in applied behavior analysis. Direct instruction divides skills into
component skills and focuses on building fluency on each component skill in a hierarchical manner until the target skill is
established. This method includes rapid pacing, individual and group response opportunities, frequent and immediate
corrective feedback and contingencies to maintain motivation to respond.
Discrepancy Statement – A clear and measurable statement of student performance as compared to same-age peer
performance.
Behavior example: When observed in circle time, Billy is on-task 30% of the time compared to classmates who are ontask 88% of the time.
Academic example: Susan, a third grader, is reading 65 correct words per minute (cwpm). Her peers are currently reading
95 correct works per minute (cwpm).
Duration – How long a behavior or an intervention occurs. “Sufficient duration” is dependent on the program or strategy
being used, the age of the student, and the type and severity of the problem. Many research-based programs provide
guidelines or recommendations for duration.
Early Intervention – Decisions are made in the early grades for the provision of targeted interventions that are carefully
structured and designed.
Fidelity – Fidelity refers to the accuracy, and attentiveness with which an intended research design for instruction and/or
intervention is implemented. This means that the intervention is implemented as the research base indicates. To support
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standardization, the person providing the intervention must generally follow a prescribed protocol in order to ensure a
program or strategy’s fidelity.
Frequency – How often a behavior or an intervention occurs.
Functional Behavior Assessment (FBA) – This assessment is the process of determining the cause (or “function”) of
behavior before developing a Behavior Intervention Plan. The intervention or BIP is based on the hypothesized cause
(function) of behavior. The FBA is generally administered in Tier II by the assigned person at the school when behavior is
being examined.
Gap Analysis - Gap Analysis allows us to measure the difference between the student’s current level of performance and
benchmark expectations.
Individuals with Disabilities Education Act (IDEA) - Is a United States federal law that governs how states and public
agencies provide early intervention, special education, and related services to children with disabilities. It addresses the
educational needs of children with disabilities from birth to age 21 in cases that involve 13 specified categories of
disability.
Intensity – The adjustment of duration, length, and teacher-to-student ratio for a child’s academic of behavioral needs.
Intensive Intervention - Interventions are considered more intensive if they require more adult supervision, an increased
amount of modifications to the curriculum and/or many resources to conduct.
Intervention – The systematic and explicit instruction provided to accelerate growth in an area of identified need. They
are designed to improve performance relative to a specific, measureable goal. Interventions are based on valid
information about current performance, realistic implementation, and include ongoing student progress monitoring.
IQ-Achievement Discrepancy - Historically, the means by which a student is diagnosed with a learning disability. If the
student’s academic achievement scores is significantly below average for his/her age group and significantly below
expected achievement based upon his/her estimated intelligence.
Office of Special Education Programs (OSEP) – Is dedicated to improving results for infants, toddlers, children and
youth with disabilities ages birth through 21 by providing leadership and financial support to assist states and local
districts.
Performance Deficit - A performance problem defined as performance lower than that expected based on the student’s
capability (sometimes referred to as a motivational deficit or a “won’t do” problem). This type of learning problem requires
a motivation-building intervention.
Problem-Solving Process – Assumes that no given intervention will be effective for all students and generally has four
stages (problem identification, problem analysis, plan implementation, and plan evaluation). It is sensitive to individual
student differences and depends on the integrity of implementing interventions
Progress Monitoring - The process used to monitor implementation of specific interventions.
Response to Intervention (RTI) - Practice of providing high quality instruction and interventions matched to student
need, monitoring progress frequently to make changes in instruction or goals and applying child response data to
important educational decisions.
Skill Deficit - Poor performance that is caused by lack of skill (as opposed to lack of motivation, sometimes called a “can’t
do” problem). Skill deficits require skill-building interventions.
Scientific, Research-Based Instruction - Refers to specific curricula and educational interventions that have been
proven to be effective—that is, the research has been reported in scientific, peer-reviewed journals.

Specific, Measurable Outcome –The statement describing the single, specific, desired result of an intervention. To be
measurable, the outcome should be expressed in observable and quantifiable terms.
Example: John will demonstrate mastery of grade-level basic math calculation skills as evidenced by a score of 85% or
better on the end of unit test on numerical operations.
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Standard Protocol Intervention - Use of the same empirically validated intervention for all students with similar
academic or behavioral needs.
Tiered Model - Common model of three or more tiers that delineate levels of instructional interventions based on student
skill need
Tier I (Universal) Intervention/Instruction – Instruction provided to all students in the classroom.
Tier Two Strategic Interventions - Tier II interventions are to be implemented when assessment indicates that a student
is not making adequate gains from universal instruction alone. They are generally smaller group interventions designed to
meet the specific needs of a student and his/her peers with similar needs. These interventions MUST be research based.
It typically includes less than 20% of all students. Tier two interventions do NOT replace core instruction, but support it by
focusing upon specific deficits. Attendance/delivery of intervention is documented.
Tier Three Intensive Interventions - Tier III Interventions are those which offer a student highly individualized,
systematic and explicit instruction in an area of assessed need and generally involve less than 5% of all students.
Interventions are specifically matched to student needs through a task analysis of the learning or behavioral problem and
should be conducted by a highly qualified teacher or trained professional in a small group.
Universal Screening – A step taken by school personnel approximately three times a year to determine which students
are “at risk” for not meeting grade level standards or those who have behavioral or emotional problems that may interfere
with their learning. Universal screening can be accomplished by reviewing recent results of state tests, or by administering
an academic or behavioral screening test to all students in a given grade level. Those students whose test scores or
screening results fall below a certain cut-off are identified as needing more specialized academic or behavioral
interventions.
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Procedures/Forms
The flow chart on the following page provides a step-by-step procedure for implementing the MTSS process to individual
students. Schools and classroom teachers should keep in mind that the school or classroom should demonstrate
approximately 80% success prior to applying Tiers 2 and 3 of the RtI process to individual students. If 80% of the school
or classroom is not performing at the appropriate level, then whole-school or classrooms may need to be addressed.
The following forms are to be used as part of the MTSS process:
MTSS 1 – Student History
MTSS 2 – Observations
MTSS 3 – Problem Solving Worksheet
MTSS 4 – Tier 1 Comparison
MTSS 5 – Request for Intervention Team Meeting
MTSS 6 – Intervention Meeting Parent Invitation
MTSS 7 – Hearing/Vision Screenings
MTSS 8 – Parent Notification of Intervention Activities
MTSS 9 – Social/Developmental History
MTSS 10 – Tier II Supplemental/Strategic Interventions Plan
MTSS 11 – Tier II Small Group Intervention Documentation/Progress Monitoring
MTSS 12 – Intervention Documentation/Progress Monitoring Scores
MTSS 13 – Tier III Targeted/Intensive Interventions Plan
MTSS 14 – Tier III Intensive Intervention Documentation/Progress Monitoring
MTSS 12 – Intervention Documentation/Progress Monitoring Scores
MTSS 15 – Initial Functional Behavior Assessment Teacher Input
MTSS 16 – Positive Behavior Intervention Plan
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MTSS Flow Chart
MTSS 3
Problem Solving
Worksheet

MTSS 2
Observations
(teacher)

MTSS 1
Student History

MTSS 4
Tier I Comparison
MTSS 5
Request for
Intervention
Team Meeting

All problem areas should receive interventions.

Completed prior to first MTSS meeting

MTSS 6
Intervention Meeting
Parent Invitation
MTSS 15
Initial FBA
Teacher Input
*if needed

MTSS 10
Tier II
Supplemental
Intervention Plan

MTSS 9
Social/
Developmental
History

MTSS 7
Hearing/Vision
Screenings

MTSS 8
Parent Notification of
Intervention
Activities

MTSS 11 or 12
Intervention Documentation/
Progress Monitoring

Present Graph with
Baseline Data and
Goal Line

Presented/completed during first MTSS meeting

MTSS 2
Observations
(second observer)
Presented/completed during second MTSS meeting

MTSS 6
Intervention Meeting
Parent Invitation

Present Progress
Monitoring Data in
Graphical Format

MTSS 13
Targeted/Intensive
Interventions
Plan

MTSS 16
Positive Behavior
Intervention Plan
*if needed

MTSS 14 or 12
Intervention Documentation/
Progress Monitoring

MTSS 6
Intervention Meeting
Parent Invitation

Presented during third MTSS meeting

The school has 30
calendar days to attain
consent for evaluation
when evidence indicates
a disability.

Based upon student response to interventions, the decision
is made whether to discontinue interventions beyond
core instruction, to continue current interventions,
to modify interventions or to refer for ESE evaluation.
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Present Progress
Monitoring Data in
Graphical Format

Student History
Student ______________________________ School Year____________ Grade______ Teacher__________________
____Grade

Reading
Language Arts
Math
Science
Social Studies

Report Card Final Grades
____Grade ____Grade ____Grade

____Grade

____Grade

____Grade

Grades of Previous Retentions if Applicable

Absences

____Grade

____Grade

Attendance
____Grade

____Grade

____Grade

____Grade

Discipline Referrals
____Grade
____Grade
____Grade

____Grade

____Grade

Tardies

Discipline
Referrals

Assessment 1

____Grade

____Grade
Reading Math

District Assessment
____Grade
____Grade
Reading Math Reading Math

____Grade
Reading Math

____Grade
Reading Math

Assessment 2
Assessment 3
Assessment 4

Reading

____Grade

____Grade

FCAT/FSA
____Grade

____Grade

____Grade

Math

Date:

Date:

Date:

Score:

Score:

Score:

STAR
Date:
Score:

Date:

Date:

Score:

Score:

Other: ______________________________________________________________________________________________________
____________________________________________________________________________________________________________
Parent Signature: ___________________________________________________________
MTSS 1
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Date: ________________________
10/2016

Observations
Student ______________________________ School Year____________ Grade______ Observer_________________

☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐
☐

Poor gross motor control
Poor fine motor control
Slow to react to and follow directions
Reverses or confuses letters, words, numbers
Frequently loses place when reading
Difficulty staying on the line when writing
Misinterprets verbal questions and directions
Appears inattentive, easily distracted
Poor understanding of vocabulary
Difficulty following directions in sequence
Makes inappropriate responses to conversation and questions
Works one grade level (or more) below in an academic subject
Performs inconsistently from day to day
Impulsive, talks out, difficulty waiting turn
Low frustration tolerance
Engages in destructive and/or aggressive behaviors
Difficulty completing assignments
Poor judgment in social and interpersonal relations
Constantly seeks attention, especially from adults
Leads or joins others in inappropriate behavior
Withdrawn
Short attention span, often off-task
Difficulty expressing ideas
Difficulty understanding student’s speech
Cannot imitate sounds correctly
Speech not fluent, e.g. stuttering
Vocal quality not appropriate, e.g. hoarse, nasal, strident pitch
Possible hearing problems, e.g. recurrent ear infections, tubes, allergies
Other: _________________________________________________________________________________________
Other: _________________________________________________________________________________________

Narrative Observation - Date _________________________ Location _______________________________________
________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________
MTSS 2

10/2016
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Problem Solving Worksheet
Student ____________________________________ School Year______________ Grade______ Teacher____________________
1. Identify the academic or behavioral problem. Be specific and detailed. ________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
2. Indicate issues below that are problematic. Add details where necessary. Sources of information include review of records,
interviews, observations and tests.
Instruction
Teacher/student ratio is inadequate
Student responds best to specific modalities such as___________________________________________________
Instruction is too lengthy for student
Instruction must be repeated often
Instruction must be accompanied by frequent reinforcement
Other: ________________________________________________________________________________________
Curriculum
Curriculum is too difficult
Assignments are too lengthy
Student does not complete work
Student exhibits significant weakness in the areas of ___________________________________________________
Student responds poorly to curriculum format
Other: ________________________________________________________________________________________
Environment
Student is affected by peers
Seating/position in room affects student
Teacher characteristics affect student
Parent/family characteristics affect student
Attention from others affects student
Reinforcement from teacher affects student
Other: ________________________________________________________________________________________
Learner
Student is inattentive
Student is easily distracted
Student is restless or overly active
Student lacks motivation
Student possesses health problems
Student is frequently tardy or absent
Student exhibits poor social skills
Other: ________________________________________________________________________________________
3. Summarize above observations into a hypothesis as to why student exhibits problems listed above. ________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
4. What can be tried to help reduce the problem? ___________________________________________________________________
__________________________________________________________________________________________________________
MTSS 3

10/2016
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Tier I Comparison
Student ______________________________ Grade______ Teacher__________________ Date _________________
An academic or behavioral concern is first identified. Then, a gap comparison should be completed to determine at
which tier(s) the concern should be addressed.
The academic or behavioral concern is __________________________________________________________________.
The data that assesses/measures the academic or behavioral concern is _______________________________________.
Student Level
•

Student’s present level of performance: ______________________________________

•

Student’s expected level of performance: _____________________________________

•

Is there a significant gap between the student level and the expected level?

Yes

or

No

Peer Comparison
•

Number of students in the classroom exhibiting this concern: _____________________

•

Number of students in the classroom: _________________________

•

Percentage of students in the classroom who exhibit this concern: __________________________

•

Is there a significant number of students in the classroom who exhibit this concern?

Yes

or

No

**************************************************************************************************
Based upon the information above, how will the concern be addressed? (you may check both options)
☐ Classroom as a whole – this is needed if a significant number of students in the classroom exhibit the concern.
☐ Develop supplemental interventions for the specific student.

MTSS 4

10/2016
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40

41
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Request for Intervention Team Meeting
Student ________________________________ School Year___________ Grade_____ Teacher__________________
Date of Request _________________________________________________________
Parent Name ___________________________________________________ Phone Number ______________________
Parent Address _____________________________________________________________________________________
I request a meeting of the Intervention Team to assist in providing interventions for the above named student. I have
administered Tier I Core Instruction with fidelity and determined it to be ineffective. The performance of the above
named student is significantly less than benchmarks and/or approximately 80% of the class. The student’s parents have
been contacted concerning the effectiveness of Tier 1 Core Instruction. I have completed MTSS forms that include the
Student History, Observations, Problem Solving Worksheet and Tier I Comparison.
I have observed problems that interfere with the above named student’s educational progress in the following area(s):
check all that apply.
Academic performance with low or failing grades in:
Reading

Math

Writing

Other (specify): ________________________________

Behavior, discipline or attendance:
Specify concern: _______________________________________________________________________________
Language
Medical
Other, specify: ________________________________________________________________________________

DATE RECEIVED BY THE INTERVENTION TEAM CHAIR: ______________________________________________________

The Intervention Team meeting has been scheduled for:
______________________________________________________
(Date)

MTSS 5

at ______________________________________
(Time)

10/2016
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Intervention Meeting Parent Invitation
Student ______________________________ School Year__________ Grade______ Teacher____________________
Date: ____________________________________________________________________________________________
To the Parent/Guardian of: ___________________________________________________________________________

The Intervention Team is a committee of people at our school that meets on a regular basis to help general education
teachers find new or different ways to help specific students to achieve academic or behavioral success at school. Your
child has been referred to the team by his/her classroom teacher.
Meetings are held on a regular basis regarding students referred to the Intervention Team to discuss appropriate
interventions to help your child succeed academically and/or behaviorally in the general education setting. Meetings
are also held to discuss your child’s response to the interventions and make further recommendations.
You are invited to attend and participate in these important meetings pertaining to your child. You will have the
opportunity to express any concerns you have or ask questions you may have regarding your child.
The meeting is scheduled for:
Date: ___________________________________________________________________________________________
Time: ___________________________________________________________________________________________
Location: ________________________________________________________________________________________
If you have questions or need more information, please do not hesitate to contact _______________________________
at ______________________________________.
(phone)
PLEASE CHECK THE APPROPRIATE RESPONSE, SIGN AND RETURN TO THE SCHOOL PRIOR TO THE SCHEDULED MEETING.
_____ Yes, I will attend the meeting.
_____ I do not plan to attend the meeting. You may contact me at ____________________________________ (phone)
to discuss the results of the meeting.

________________________________________________________________
Parent/Guardian Signature
MTSS 6

_____________________________
Date
10/2016
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Hearing/Vision Screenings

Student ______________________________ School Year___________ Grade______ Teacher___________________
Dear Parent/Guardian,
Your consent is requested to perform a hearing screening and a vision screening in order to rule out related sensory
difficulties that may impact your child’s academic and/or behavioral performance. If you have any questions, please
contact ______________________________________ at _______________ (phone).
_____ YES, I give consent for my child to have individual hearing and vision screenings.
____________________________________________________
Parent/Guardian signature

_________________
Date

**************************************************************************************************
The following information is to be completed by school personnel.

☐ Hearing and vision screenings were performed via mass screenings on ____________________________________.
Date of Mass Screenings

HEARING
500 HZ

1000 HZ

VISION

2000 HZ

4000 HZ

Right: _________________________________________
Left: __________________________________________

Audiometric screening at 25 db
Passed:

Glasses/Contact Lenses:
Yes:

Failed:

No:

Instrument Used: ________________________________

Instrument Used: ________________________________

Date: __________________________________________

Date: __________________________________________

COMMENTS: ___________________________________

COMMENTS: ___________________________________

_______________________________________________

_______________________________________________

_______________________________________________
Signature of Person Responsible/Position

_______________________________________________
Signature of Person Responsible/Position

Further Evaluation Required: Yes

Further Evaluation Required: Yes

No

MTSS 7

No
10/2016
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Parent Notification of Intervention Activities
Student ____________________________ School Year____________ Grade______ Teacher____________________
Dear Parent/Guardian,
In an effort to maximize individual student success, our school has an Intervention Team. The mission of the
Intervention Team is to:
•
•

Identify the learning needs of students who are struggling with academics and/or behaviors and who may be at
risk of school failure.
Provide students with academic, emotional, behavioral and social support needed to succeed in school by
implementing interventions within the classroom.

The Intervention Team may be comprised of teachers, administrators, school level student support staff (guidance
counselor, curriculum) and additional district level staff such as the school psychologist or speech/language therapist.
To assist your child in experiencing greater school success, he/she has been referred to the school’s Intervention Team
to address his/her school performance. The Intervention Team would like to gather additional information by
administering individual screenings/diagnostic testing/observations. The consent may include screening/testing/
observations for vision, hearing, speech, language, behavior, cognitive ability and academic functioning. Based on
results of the screenings/testing/observations, behavioral and/or academic interventions may be developed and
implemented.
In order to conduct the necessary screenings/testing/observations and implement intervention activities, your consent
is requested. All information gathered will assist in the educational planning of your child and will be shared with you.

Please check the appropriate box below, sign your name and provide the date.
If you have any questions, please contact ______________________________________ at _______________ (phone).
Please return the form to ___________________________________________________ at _______________ (school).
Thank you for your concern and interest.

_____ YES, I give consent for my child to have individual screening/testing/observations.
_____ NO, ______________________________________________________________________________________.
(comments)
Parent/Guardian signature ____________________________________________________ Date _________________
MTSS 8
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Social/Developmental History
I. Identifying Information:
Student Name: ___________________________________________________ Student Number: __________________
Date of Birth: ________________________________________ Current Age: ___________ Grade: _________________
School: _________________________________________________ Race: ________________ Sex: _______________
Home Address: ______________________________________________________ Telephone: _____________________
II. Family Information:
Father’s Name: ______________________________________ Age: _______ Occupation: ________________________
Last Grade Completed in School: ________________

Is this person a legal guardian?

Yes

No

The above person is (circle): biological father or stepfather or other, specify: _______________________________
Mother’s Name: _____________________________________ Age: _______ Occupation: ________________________
Last Grade Completed in School: ________________

Is this person a legal guardian?

Yes

No

The above person is (circle): biological mother or stepmother or other, specify: _____________________________
Is the student adopted, in foster care or in another situation? If yes, please explain: _____________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
With whom does the student live? ______________________________________________________________________
List other people living in the home:
Name

Relationship to Child

Age

__________________________________________

_____________________________________

__________

__________________________________________

_____________________________________

__________

__________________________________________

_____________________________________

__________

__________________________________________

_____________________________________

__________

__________________________________________

_____________________________________

__________

__________________________________________

_____________________________________

__________
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III. Medical History:
Current diagnoses, disorders, illnesses, etc: ______________________________________________________________
Current medications: ________________________________________________________________________________
Describe pertinent medical history: _____________________________________________________________________
__________________________________________________________________________________________________
IV. Pregnancy/Birth:
Mother’s difficulties during pregnancy: __________________________________________________________________
Did the mother smoke during pregnancy? __________ If yes, how much? _____________________________________
Did the mother use alcohol during the pregnancy? __________ If yes, how much? ______________________________
Did the mother ingest prescription medications during pregnancy? __________ If yes, specify: ____________________
__________________________________________________________________________________________________
Did the mother ingest non-prescription medications during pregnancy? __________ If yes, specify: ________________
__________________________________________________________________________________________________
The birth was:
The delivery was:

Full-term
Normal

Premature, how much? _____________
Caesarian-Section

Overdue, how much? _____________

Birth Weight: _____________________________

Describe any complications surrounding birth: ____________________________________________________________
__________________________________________________________________________________________________
V. Developmental History:
State the age at which your child did the following:
Sat alone: _______________

Crawled: ______________

Walked: ____________________________________

Said first word: ___________________________________

Toilet trained: ________________________________________

Note any difficulties for the above milestones: ____________________________________________________________
__________________________________________________________________________________________________
Did you child attend a pre-kindergarten program?

Yes

No If yes, where? _______________________________

What grade(s) has your child repeated? _________________________________________________________________
MTSS 9, page 2
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VI. Family History:
Please describe family history in the following areas.
Emotional Problems: _________________________________________________________________________________
Person’s relationship to student: ____________________________________________________________________
Academic Difficulties: ________________________________________________________________________________
Person’s relationship to student: ____________________________________________________________________
Medical/Physical Problems: ___________________________________________________________________________
Person’s relationship to student: ____________________________________________________________________
VII. Parent/Child Interaction:
How is the student’s relationship to parents?

Excellent

GGood

Fair

Poor

Describe the most effective types of discipline: ____________________________________________________________
__________________________________________________________________________________________________
What circumstances commonly cause conflict between parent and student? ____________________________________
__________________________________________________________________________________________________
Describe how parents see the student’s problem: _________________________________________________________
__________________________________________________________________________________________________
Describe when and how parents feel the student’s problem began: ___________________________________________
__________________________________________________________________________________________________
VIII. Behavioral Information:
Check and describe the student’s problems in the following areas:
Attention: ______________________________________________________________________________________
Bedwetting/Soiling: ______________________________________________________________________________
Cruelty: ________________________________________________________________________________________
Eating Concerns: ________________________________________________________________________________
Headaches/Physical Complaints: ____________________________________________________________________
Hearing: _______________________________________________________________________________________

MTSS 9, page 3
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High Activity Level : ______________________________________________________________________________
Interactions with Peers: __________________________________________________________________________
Nail Biting: _____________________________________________________________________________________
Nervousness/Anxiety: ____________________________________________________________________________
Nightmares: ____________________________________________________________________________________
Physical Aggression: _____________________________________________________________________________
Prone to Accidents: ______________________________________________________________________________
Silent Periods: __________________________________________________________________________________
Sleeping: ______________________________________________________________________________________
Speech: _______________________________________________________________________________________
Temper Tantrums: ______________________________________________________________________________
Timidity/Shyness: _______________________________________________________________________________
Vision: ________________________________________________________________________________________
Withdrawal/Depression: __________________________________________________________________________
Worries: _______________________________________________________________________________________
Other: ________________________________________________________________________________________
Completed by: ___________________________________________________________

Date: ____________________

Relationship to Student: ______________________________________________________________________________

MTSS 9, page 4
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Tier II Supplemental/Strategic Interventions Plan
Student: _______________________________________________________ School Year: _______________ Grade: ____________ Teacher: ___________________________________________
Meeting Date to initiate Tier II Interventions: _______________ Implementation date of Tier II Interventions: _______________

Projected ending date of Tier II Interventions: _______________

Describe areas of concern or skill deficits. Specify student performance and compare to peers and/or benchmarks: __________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
Results of diagnostic test(s): ________________________________________________________________________________________________________________________________________
Baseline data (at least two scores): ___________________________________________________________________________________________________________________________________
Describe goals in realistic, observable and measurable terms. Include rate index where applicable: _______________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________

Supplemental/Strategic Interventions
(Specific program, curriculum, etc.):

Fidelity
(Frequency):

Person(s) Responsible:

Progress Monitoring Method and Schedule
(Data collection):

Describe support needed to implement intervention(s): __________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
Team Signatures/Positions: _____________________________________________________

_______________________________________________________________________________

_____________________________________________________________________________
MTSS 10
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Tier II Small Group Intervention Documentation/Progress Monitoring
Teacher: ______________________________________________

Subject Area (reading, behavior, etc.): __________________________________________

Targeted Area of Skill Deficit (Phonics, Fluency, Comprehension, etc.): _________________________________________________________________________
Intervention Program Name (specific program, curriculum, etc.): ______________________________________________________________________________
Recommended Fidelity (frequency): __________ __________________________________________________________________________________________
Progress Monitoring Instrument (data collection): ___________________________________________________________________________________
Week of: ___________________________________________________________________________________________________________________________

Student Name

Minutes of Intervention
Monday

Tuesday

Wednesday

Thursday

Friday

*Intervention Time
Provided/Planned
Intervention Time

**Progress
Monitoring
Scores

*Intervention Time Provided is the total number of minutes that the student received interventions for the week. Planned Intervention Time is the total
number of minutes required based upon the fidelity stated on the Tier II Supplemental/Strategic Intervention Plan.
**Progress monitoring scores should be stated as # correct/# provided, benchmark or goal. Specify units of scores such as percent, wcpm, etc.
MTSS 11
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Intervention Documentation/Progress Monitoring Scores
Student ____________________________________ School Year______________ Grade______ Teacher____________________
1. Intervention Documentation

☐Tier II or ☐Tier III

Skill Deficit: __________________________________________________________________________

Name and/or detailed description of intervention (specific program/curriculum and frequency): ____________________________
__________________________________________________________________________________________________________
Monday
Tuesday
Wednesday
Thursday
Friday

Date

Length of Intervention

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Date

Length of Intervention

2. Progress Monitoring Scores (data collection. Data should be graphed for easy presentation to share with parents.)
State name and/or type of progress monitoring instrument. Specify type of score such as percentage, words correct per minute,
number correct of number possible, etc. State benchmarks as needed: _________________________________________________
Date

Score

Date

Score

Date

Score

Date

Score

I attest that the intervention and progress monitoring information provided on this sheet is true.
Signature ________________________________________________________________
Date ____________________________
MTSS 12
10/2016

54

Tier III Targeted/Intensive Interventions Plan
Student: _______________________________________________________ School Year: ____________________ Grade: _____________ Teacher: ___________________________________
Meeting Date to initiate Tier III Interventions: _____________ Implementation date of Tier III Interventions: ______________

Projected ending date of Tier III Interventions: _______________

Describe student’s current level of performance and response to Tier II Interventions: __________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
Describe goal for target skill in realistic, observable and measurable terms: Include rate index where applicable. ____________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________

Targeted/Intensive Interventions
(Specific program, curriculum, etc.):

Fidelity
(Frequency):

Person(s) Responsible:

Progress Monitoring Method and Schedule
(Data Collection):

Describe support needed to implement intervention(s): __________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________
Team Signatures/Positions: ____________________________________________________

_______________________________________________________________________________

____________________________________________________________________________

_______________________________________________________________________________

____________________________________________________________________________

_______________________________________________________________________________
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Tier III Intensive Intervention Documentation/Progress Monitoring
Student: ______________________________________

Teacher: ____________________

Subject Area (reading, behavior, etc.): _____________________

Specific Area of Skill Deficit (may be based on diagnostic tests): _______________________________________________________________________________
Intervention Program Name (Specific program, curriculum, etc.): _____________________________________________________________________________
Recommended Fidelity (Frequency): _____________________________________________________________________________________________________
Progress Monitoring Instrument (Data Collection): _________________________________________________________________________________________

Week of:

Minutes of Intervention
Monday

Tuesday

Wednesday

Thursday

Friday

*Intervention Time
Provided/Planned
Intervention Time

**Progress
Monitoring
Scores

*Intervention Time Provided is the total number of minutes that the student received interventions for the week. Planned Intervention Time is the total
number of minutes required based upon the fidelity stated on the Tier III Targeted/Intensive Interventions Plan.
**Progress monitoring scores should be stated as # correct/# provided, benchmark or goal. Specify units of scores such as percent, wcpm, etc.
MTSS 14
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Intervention Documentation/Progress Monitoring Scores
Student ____________________________________ School Year______________ Grade______ Teacher____________________
1. Intervention Documentation

☐Tier II or ☐Tier III

Skill Deficit: __________________________________________________________________________

Name and/or detailed description of intervention (specific program/curriculum and frequency): ____________________________
__________________________________________________________________________________________________________
Monday
Tuesday
Wednesday
Thursday
Friday

Date

Length of Intervention

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Monday
Tuesday
Wednesday
Thursday
Friday

Date

Length of Intervention

2. Progress Monitoring Scores (data collection. Data should be graphed for easy presentation to share with parents.)
State name and/or type of progress monitoring instrument. Specify type of score such as percentage, words correct per minute,
number correct of number possible, etc. State benchmarks as needed: _________________________________________________
Date

Score

Date

Score

Date

Score

Date

Score

I attest that the intervention and progress monitoring information provided on this sheet is true.
Signature ________________________________________________________________
Date ____________________________
MTSS 12
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Initial Functional Behavior Assessment Teacher Input
Student _______________________________ School Year___________ Grade______ Teacher__________________
Behaviors
List behaviors of concern. The behavior must be observable and measurable. For example, instead of “aggressive”,
state “Student kicks objects, hits students with fists” etc. ___________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
1. When does the problem behavior usually occur? List day(s) of week and time of day. __________________________
_______________________________________________________________________________________________
2. Where does the problem behavior usually occur? List location and subject area. ______________________________
_______________________________________________________________________________________________
3. Who is present when the problem behavior occurs? _____________________________________________________
________________________________________________________________________________________________
4. What activities or events precede the occurrence of the problem behavior? What do other people say or do
immediately before the problem behavior occurs? ______________________________________________________
_______________________________________________________________________________________________
5. How long does the problem behavior continue? ________________________________________________________
________________________________________________________________________________________________
6. What do you do when the problem behavior occurs? ____________________________________________________
________________________________________________________________________________________________
7. What does the student obtain following the problem behavior? ____________________________________________
________________________________________________________________________________________________
8. What does the student get out of or avoid after the problem behavior? _____________________________________
________________________________________________________________________________________________
9. Describe circumstances (when, where, with whom) in which the problem behavior is least likely to occur?
________________________________________________________________________________________________
________________________________________________________________________________________________
10. How long has the student exhibited this problem behavior? ______________________________________________
_______________________________________________________________________________________________
11. What are the effects of the behavior on student, peers and instructional environment? _______________________
_______________________________________________________________________________________________
_______________________________________________________________________________________________
_______________________________________________________________________________________________
MTSS 15, page 1
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The Intervention Team will discuss the following in determining an appropriate Behavior Intervention Plan for the
student:
Antecedent Factors (what happens prior to problem behavior):
•

List places or situations in which the problem behavior most likely or always occurs. _______________________
_____________________________________________________________________________________________

•

List places or situations in which the problem behavior is least likely to or never occurs. ____________________
_____________________________________________________________________________________________

•

Specify the day or time of day the problem behavior typically occurs. ___________________________________
_____________________________________________________________________________________________

•

Name specific skill deficits to which the problem behavior could be related. ______________________________
_____________________________________________________________________________________________

•

Name specific activities to which the problem behavior appears to be related. ____________________________
_____________________________________________________________________________________________

•

List factors that seem to “trigger” the problem behavior. _____________________________________________
_____________________________________________________________________________________________

•

Name other factors at home or at school that contribute to the problem behavior. ________________________
_____________________________________________________________________________________________

Consequent Factors (what happens following the problem behavior):
•

What happens immediately after the student engages in the problem behavior?__________________________
___________________________________________________________________________________________

•

Describe the consequences imposed following the problem behavior (i.e., time-out, ISS, etc.). _______________
___________________________________________________________________________________________

•

What does the problem behavior allow the student to gain (i.e., attention, tangible item)? __________________
___________________________________________________________________________________________

•

What does the problem behavior allow the student to avoid, postpone or escape? ________________________
___________________________________________________________________________________________

•

Does the problem behavior accompany any other behavior or occur as part of a chain of behaviors? If yes,
please describe. ______________________________________________________________________________
___________________________________________________________________________________________

•

Does the problem behavior occur when a preferred activity is terminated? If yes, please describe. ____________
___________________________________________________________________________________________
___________________________________________________________________________________________

•

What positive alternative behaviors are known by the student that could be way of achieving the same function?
___________________________________________________________________________________________
___________________________________________________________________________________________
(continued)
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•

What are the student’s known strengths (i.e., academic, behavioral, social, etc.)? _________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________

RECOMMENDATION: The specific priority problem behavior to be targeted for a Behavior Intervention Plan is:
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________

MTSS 15, Page 3
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Positive Behavior Intervention Plan
Student _______________________________ School Year___________ Grade______ Teacher__________________
Date of plan: ______________________________
Describe targeted (problematic) behavior in observable, measurable terms: ____________________________________
__________________________________________________________________________________________________
Describe antecedents to targeted behavior: ______________________________________________________________
__________________________________________________________________________________________________
What appears to be the function of the behavior? _________________________________________________________
__________________________________________________________________________________________________
Describe reinforcers that may prove beneficial. ___________________________________________________________
__________________________________________________________________________________________________
Describe interventions to be taken to reduce targeted behavior. Interventions may be proactive (environmental
adjustments), educative (teaching of skills) and/or functional (managed by consequences).
Intervention
Person(s) responsible
Timeline

Describe how the plan will be monitored and evaluated. ____________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
________________________________________________________________________________________________________________________
MTSS 16
10/2016
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Resources
PROBLEM SOLVING/RESPONSE TO INTERVENTION:
Arizona RTI: Response to Intervention http://www.arizonarti.net/
Center on Instruction http://centerforinstruction.org
Center RtI in Early Childhood http://crtiec.org
Florida Association of School Psychologist www.fasp.org
Florida Problem Solving and Response to Intervention Project www.floridarti.usf.edu
Intervention Central www.interventioncentral.org
IRIS Center http://iris.peabody.vanderbilt.edu/rti01_overview/chalcycle.htm
National Association of School Psychologists http://nasponline.org/
National Center on Response to Intervention www.rti4success.org
National Dissemination Center for Children with Disabilities http://www.nichcy.org/Pages//RTI.aspx
National Research Center on Learning Disabilities www.nrcld.org
Office of Special Education Programs www.osepideasthatwork.org/toolkit/ta_responsiveness_intervention.asp
RTI Action Network http://Rtinetwork.org
RTI WIRE http://jimwrightonline.com/php/rti/rti_wire.php
Washington State Response to Intervention http://www.k12.wa.us/RTI/default.aspx
What Works Clearinghouse http://ies.ed.gove/ncee/wwc/
Wisconsin Response to Intervention http://dpi.wi.gov/rti/

READING:
Florida Center for Reading Research (FCRR). www.fcrr.org
Florida Literacy and Reading Excellence Center (FLaRE). http://flare.ucf.edu
Just Read, Florida! www.justreadflorida.com
Literacy Essentials and Reading Network (LEaRN). www.justreadflorida.com/learn
Reading First Professional Development (RFPD). http://rfpd.ucf.edu/
Reading Rockets. www.readingrockets.org/
Response to Intervention Teaching Learning Connection (RtI TLC). http://rtitlc.ucf.edu/

MATH:
Florida Center for Research in Science, Technology, Engineering and Mathematics (FCR-STEM). www.fcrstem.org
Florida PROMISE http://www.flpromise.org
Math VIDS http://www.coedu.usf.edu/main/departments/sped/mathvids/index.html
Partnership to Rejuvenate and Optimize Mathematics and Science Education in Florida (PROMiSE).
Response to Intervention Teaching Learning Connections (RtI TLC). www.RtITLC.ucf.edu

BEHAVIOR:
Association for Positive Behavior Support http://www.apbs.org/
Center for Effective Collaboration and Practice http://cecp.air.org/fba/
Florida’s Positive Behavior Support Project http://flpbs.fmhi.usf.edu
Office of Special Education Programs, Positive Behavioral Interventions and Supports http://www.pbis.org/
PBS Positive Behavior Supports www.modelprogram.com
Technical Assistance Center on Social Emotional Intervention www.challengingbehavior.org

LAW:
Florida Administrative Rules https://www.flrules.org/
IDEA http://idea.ed.gov/explore/home
No Child Left Behind http://www.ed.gov/nclb
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PROGRESS MONITORING:
Algebra Assessment and Instruction http://www.ci.hs.iastate.edu/aaims/
CBM Now www.cbmnow.com
DIBELS http://dibels.uoregon.edu
Easy CBM www.easycbm.com/
Florida Assessments for Instruction in Reading (FAIR) http://www.fcrr.org/FAIR/index.shtm
Intervention Central www.interventioncentral.org
National Center on Response to Intervention http://www.rti4success.org/
National Center on Student Progress Monitoring www.studentprogress.org
Research Institute on Progress Monitoring www.progressmonitoring.org

EVIDENCE-BASED RESOURCES:
Best Evidence Encyclopedia http://www.bestevidence.org/
CEC Evidence Based Practice http://www.cec.sped.org/AM/Template.cfm?Section=?Evidence_based_Practice
Center for Effective Collaboration and Practice http://cecp.air.org/
Center for School Mental Health http://csmh.umarland.edu/
Center on Instruction http://www.centeroninstruction.org/index.cfm
Doing What Works http://dww.ed.gov/
Evidenced-Based Intervention Network http://www.ecu.edu/cs-cas/psyc/rileytillmant/EBI-Network-Homepage.cfm
Florida Center for Reading Research http://www.fcrr.org/FCRRReports/index.aspx
IES What Works Clearinghouse http://ies.ed.gov/ncee/wwc/
National Center on RtI Instructional Tools Chart http://www.rti4success.org/chart/instructionTools/
SAMHSA Registry of Evidence-based Programs http://www.nrepp.samhsa.gov/

GRAPHING TOOLS/SUPPORT:
Chart Dog http://www.jimwrightonline.com/php/chartdog/_2_0/chartdog.php
Direct Behavior Ratings http://www.directbehaviorratings.com/
Excel program
Flinn & McCrea’s Rate of Improvement http://sites.google.com/site/rateofimprovement/
Intervention Central http://www.interventioncentral.org/
McDougal Graphing Website http://www.oswego.edu/~mcdougal/web_site_4_11_2005/index.html

INSTRUCTIONAL FIDELITY CHECKLISTS:
Heartland Area Education Agency, Johnston, Iowa http://www.aea11.k12.ia.us:16080/idm/checklists.html
Joseph F. Kovaleski, D. Ed., NCSP, Indiana University of Pennsylvania http://www.coe.iup.edu/kovaleski/LOIs.htm

PROBLEM SOLVING/RTI FIDELITY CHECKLISTS:
Florida Problem Solving/Response to Intervention project http://floridarti.usf.edu/resources/tools/assessments/index.html

COMMERCIAL FEE-BASED SCREENING/PROGRESS MONITORING TOOLS:
Accelerated Math http://www.renlearn.com/am/
AIMSweb http://www.aimsweb.com/
DIBELS https://dibels.uoregon.edu/
Edcheckup http://www.edcheckup.com/
mCLASS http://www.wirelessgeneration.com/solutions/mclass-dibels.html
RTI Plus http://www.educationprocesssolutions.com/solutions.html
Spectrum K12 EXCEED http://www.spectrumk12.com/
STEEP RTI http:/www.isteep.com/login.aspx
Yearly Progress Pro http://www.ctb.com/ctb.com/control/main?p=home
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Appendix
Extended Time Form
Graph Paper
ABC Record
Scatter Plot
Frequency Behavior Chart
ABC Recording Form
Functional Assessment Scatterplot
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EXTENDED TIME FORM
Target Student: ______________________________ Teacher: __________________ School: ____________
*You are not required to complete the shaded boxes.
Date:

Assignment:
Check box
Daily

Test

Start
time for
all students

1st student
finish time

Completion
time for 1st
student

Totals:
Averages:

66

Last
student
finish time

Completion
time for
last student

Target
student
finish time

Completion
time for
target
student

Did target
student use
extended
time? Y/N
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ABC Record
The ABC (Antecedent-Behavior-Consequence) Record is another method of collecting and organizing behavioral
information that is somewhat more structured than the ABC Recording Form. However, as with the recording form, it
attempts to identify conditions and factors that may influence student behavior in an effort to detect a pattern. When
completing the ABC Record, check ALL choices that may apply.
Location _____________________________________ Date _____________ Time ___________ to ___________
Antecedent
What happened before the incident?

Behavior
What was the problem behavior?

Consequence
What happened after the incident?

___ Could not get desired item
___ Not getting attention
___ Things taken away
___ Asked to do something (non-academic)
___ Asked to do something (academic)
___ Stopped from doing something
___ Transition (task to task)
___ Transition (place to place)
___ Loud disruptive environment
___ Other (specify) ____________________
________________________________

___ Physical aggression (specify)
______________________
___ Temper tantrum (specify)
______________________
___ Noncompliance (specify)
______________________
___ Property destruction (specify)
______________________
___ Off task (specify)
______________________
___ Other (specify)
______________________

___ Removed from the situation
___ Delayed/discontinued task
___ Given desired item/activity
___ Attention from others
___ Redirected
___ Ignored
___ Verbal reprimand
___ Required to continue task
___ Time out: length ____________
___ Other (specify)______________
_________________________

Location _____________________________________ Date _____________ Time ___________ to ___________
Antecedent
What happened before the incident?

Behavior
What was the problem behavior?

Consequence
What happened after the incident?

___ Could not get desired item
___ Not getting attention
___ Things taken away
___ Asked to do something (non-academic)
___ Asked to do something (academic)
___ Stopped from doing something
___ Transition (task to task)
___ Transition (place to place)
___ Loud disruptive environment
___ Other (specify) ____________________
________________________________

___ Physical aggression (specify)
______________________
___ Temper tantrum (specify)
______________________
___ Noncompliance (specify)
______________________
___ Property destruction (specify)
______________________
___ Off task (specify)
______________________
___ Other (specify)
______________________

___ Removed from the situation
___ Delayed/discontinued task
___ Given desired item/activity
___ Attention from others
___ Redirected
___ Ignored
___ Verbal reprimand
___ Required to continue task
___ Time out: length ____________
___ Other (specify)______________
_________________________

Location _____________________________________ Date _____________ Time ___________ to ___________
Antecedent
What happened before the incident?

Behavior
What was the problem behavior?

Consequence
What happened after the incident?

___ Could not get desired item
___ Not getting attention
___ Things taken away
___ Asked to do something (non-academic)
___ Asked to do something (academic)
___ Stopped from doing something
___ Transition (task to task)
___ Transition (place to place)
___ Loud disruptive environment
___ Other (specify) ____________________
________________________________

___ Physical aggression (specify)
______________________
___ Temper tantrum (specify)
______________________
___ Noncompliance (specify)
______________________
___ Property destruction (specify)
______________________
___ Off task (specify)
______________________
___ Other (specify)
______________________

___ Removed from the situation
___ Delayed/discontinued task
___ Given desired item/activity
___ Attention from others
___ Redirected
___ Ignored
___ Verbal reprimand
___ Required to continue task
___ Time out: length ____________
___ Other (specify)______________
_________________________
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Scatter Plot
Student _______________________________________

School _______________________________________

Observer ______________________________________

Date _____________

Grade _________________

Specify target behavior (must be observable and measurable):

Behavior did not occur
Box is left blank

Behavior did occur
Box is shaded

Behavior recorded with tally marks
Tally marks recorded for each occurrence

Using a Scatter Plot involves recording the time of day and the activity in which the behavior does and does not occur.
Observations should occur over days or weeks in an effort to identify patterns. The student’s daily schedule should be
written into the Time and Activity columns. Dates of observation should be recorded under Dates. Observations should
be of the specific target behavior identified above. When the targeted behavior is observed, the corresponding box should
be shaded or tallied. It is advisable to use tally marks rather than shading if a behavior occurs more than once during an
activity to provide more meaningful data.

DATES
TIME

ACTIVITY
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Frequency Behavior Chart
Student: __________________________________________

Grade: ___________

Date(s): _______________________________________________

School: _______________________

Observer(s): __________________________________

Directions: Choose a targeted behavior that is observable and measurable.
Choose an observation period that is most appropriate to the behavior, e.g. a short directed lesson for frequent
behaviors (such as calling out) or an hour or full morning for less frequent behaviors (like fighting). Use the
same observation period for each day.
Get a baseline: A minimum of three to five days of charting should be conducted before any intervention is
implemented.
To record: Work upward from the bottom of the column for each day, marking or circling one number each time
the target behavior occurs during the observation period.
To graph: Use a line to connect the highest marked number across the columns.

Targeted behavior: _________________________________________________________________________________________
Observation period (time of day and activity): ____________________________________________________________________
State baseline or describe intervention including start/end dates: ____________________________________________________
_________________________________________________________________________________________________________
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ABC Recording Form
Student _____________________________________

School _________________

Date ____________

Observer _______________________________

ABC charts. One way to observe student behavior is with an Antecedent-Behavior-Consequence (ABC) chart (also referred to as an
Antecedent-Response-Consequence or ARC chart). This approach allows an observer to organize anecdotal or descriptive information on
the student’s interactions with other students and adults in such a way that patterns of behavior often become clear. The ABC is used to
identify classroom conditions and environmental factors (e.g., seating arrangements), activities (e.g., independent work), or times of the day
(e.g., mornings) that may influence student behavior. Use the following chart to record the student’s problem behaviors and assess for
patterns.
Activity

Time

Antecedent

Behavior
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Consequence

Functional Assessment Scatterplot
Student: _________________________________________________
Date(s): ___________________________________________

Grade: __________

School: _______________________

Observer(s): _________________________________________________

Targeted behavior(s): _____________________________________________________________________________________________________
Setting: ____________________________________________________

Notes: _____________________________________________

DAY OF THE WEEK
ACTIVITY

TIME

Monday

Tuesday

Wednesday

Total
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Thursday

Friday

TOTAL

